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Education Of Negro Soldiers In World War I! jw h a t w o u i d  Happen?
(P resented  by Mildred Stephenson  

D uring N egro H istory W eek)

Mildred Stephenson ’51

A lmost 1,200,000 A m erican N e
groes entered the A rm ed Forces to 
engage in World W a r  II. They 
stepped into the m ost severe te s t 
ing ground of all times, a period 
of h istory  th a t  w as to t a p  the ir  
ta len ts  and s tim ula te  the ir  th in k 
ing.

T rain ing opportunities were 
th row n open to people who had 
never before enjoyed them, and 
em ployment shot to new heights. 
N egroes shared more fully than  
ever before in the  A m erican econo
my. F o r  N egroes in the  Armed 
Forces, th is  m eant, along w ith  the 
■vhites, schoolirg and mechanical 
skills for the m echanical war.

Commanding General A rm y S er 
vice Forces, General Somerwell 
had  w arned  A merica: “We can lose 
this to tal w ar  on the ba t t le  f ron t 
as a direct resu lt of losing it on 
the  educational front. Education  is 
the backbone of the  a rm y .” His 
w ord w as heeded by the A rm ed 
Forces when they  discovered th a t  
there w as an a la rm ing  num ber of 
i l literates and unskilled people 
am ong the men tu rned  over to 
them  for training.

Selective Service, a t  first,  did 
not regard  th is  as a g re a t  prob 
lem, but la te r  the dem ands of the 
w a r  became critical, and it  was 
realized th a t  the Ar.^ied Forces 
m ight lose the  service of three- 
q u ar te rs  of a million of physically 
fit' people because they  w ere illit
era te . I t  w as  decided to salvage 
these people for war.

This decision led to the  historic 
a t ta c k  on illiteracy. Tens of thou 
sands of service men, white and 
Negro, were sent to school. Sub
ject m a t te r  w as made vivid for 
the s tudents  by re la ting  i t  to the ir  
m ilita ry  duties, and they had spe
cially prepared  books, such as  “The 
A rm y R eader” which described in 
simple words a day w ith  “P riva te  
P e te .”

A full instructional day w as 
planned for all s tudents  in an en
vironm ent free from  care. Food, 
housing, exercise, recreation, and 
re s t  were assured. Individual in 
s truction  w as m ade possible 
th rough  small classes.

M any Negroes w orked in the 
A rm y E ngineer  Corps, a b ranch  of 
the  service th a t  requires skilled 
craftsm en. A m ong every thousand 
N egroes inducted in one period, 
the re  were appro ixm ate ly  six auto 
mechanics, th ree  carpenters , less 
than  one plumber, and alm ost no 
draftsm en, machinists, and weld

ers. By the time an engineer corps 
could be ready for duty, i t  r e 
quired the services of 48 m echan 
ics, 175 plumbers, 5 d raftsm en, S 
m achinists, and 8 welders.

Their a rm y  experiences and the 
encouraging prospect of being 
able to s tudy  w ithout charge under 
the G. I. Bill of R ights  s tim ulated  
m any  N egro soldiers to p lan  for 
more education a f te r  the  w ar. Vo
cational tra in ing  helped t'o cre 
a te  the feeling of optimism. M any 
N egroes expressed themselves as 
believing they  would have b e t te r  
jobs a f te r  the  war.

The A rm y b rough t all kinds of

men toge ther  fo r  every profession 
and occupation, from every class 
and caste, from every p a r t  of the 
country, town, village, and farm . 
I t  afforded m any  soldiers the ir  
f irs t  opportun ity  to travel.

M any ve terans  had a g re a t  deal 
in common. They learned new 
skills, tapped fresh  sources of 
pride, and drew  inspiration, in spite 
of some segregation, from the ad 
vances of the ir  people on the home 
front. They had reached the  point, 
in short, w here they  would lay 
s trong  claim to equality  of public 
t r e a tm e n t  and a g re a te r  share  in 
A m erica’s trem endous wealth.

Tou ring  Players P resen t  

‘‘T he Corn Is G reen ”

P aul L. Pruden ’51
On J a n u a ry  28, the  College p re 

sented, in Moore A uditorium, the 
All New Y ork production of “The 
Corn Is Green.” The play, under 
the direction of Toni Merrill, w as 
enacted in a m an n er  typical of 
Broadway.

The action of the play took place 
in a  small village in a W elsh coun
tryside, the  industrial h ea r t  of a 
progressive coal m in ing  area. 
Knowledge of the inhab itan ts  w as 
limited to coal mining. Children, 
a t  a very  early  age, were sen t into 
the  mines, instead of schools w here 
they  becam e old men in a few short 
years.

Miss Moffat, po r trayed  by M ar 
g a re t  Campbell, w as especially 
commendable in her  in te rp re ta t ion  
of the  elderly school teacher  who 
was determ ined to educate the 
children in spite of obstacles. She 
was well f itted  for the role and 
made a las ting  im pression upon the 
audience w ith  her  hum orous a n 
tics, as well as her serious a t t i 
tude tow ard  the  ta sk  confronting 
her. T im othy Gordon, as John  Gor- 
mery, w as an able as s is tan t  for 
Miss M offatt. The m anner  in 
which he acted will long be re 
membered by those who saw  the 
show. The comedy by the Squire, 
B e tty  W atty ,  and h e r  m other. 
Mrs. W a t ty  kep t the  play moving 
on an even level. The p a r ts  were 
hea r t-w arm ing  and the  audience 
laughed w ith  them  and sigehd w ith  
them. They enjoyed and go t sa t is 
faction from  the tr ium phs of the 
characters.

Phillip Abbott, as M organ E v 
ans, supplied the  d ram a and sus
pense. He w as  taken  from  the 
mines, educated by  Miss M offatt, 
and given a  scholarship to Ox
ford.

Socia l  W elfa r e  P r o b le m s  

P r e sen e td  At A ssem b ly

E dith  L. George ’51
“The need for  m ain ta in ing  a 

b e t te r  emotional and physical re 
source balance in hum an  w elfare 
lies la rge ly  in keeping the fam ily 
un it  in tac t ,” Mr. John  R. L ark in  
of the Public W elfare D epa rtm en t 
of the S ta te  of N orth  Carolina told 
an a t ten t ive  audience on F eb ru 
a ry  4.

“The reason w hy some of us 
are par t icu la rly  in terested  in h u 
m an  resources,” said Mr. Larkin , 
“is th a t  we are  igno ran t of the 
fac ts  concerning conditions of our 
w elfare existing am ong  our race 
today— conditions which we will 
have to f igh t to succeed as a race. 
N ot only is poverty  the  g re a t  ene
my, bu t ignorance and o ther  so
cial handicaps are  tak in g  the ir  
toll upon the  less fo r tu n a te  m em 
bers of our race.”

“M an,” said Mr. Larkin, “is born 
w ith  two distinctive a b s tra c t  
tra i ts ,  instinct and emotion. These 
two tra i ts ,  if reserved to the  full
es t extent, can produce a norm al 
or above the  norm al balance in 
na tu re .  But, if a t  any time, either 
of these becomes psychologically 
or physiologically in terrup ted , the 
life processes of the individual be
come upse t.”

Looking to the  fu ture , Mr. L a r 
kin predicted t h a t  the  only and 
bes t known w eapon to use in the 
conservation of hum an  resources 
is education. N ot only for a fo r tu 
na te  few, bu t education is a  neces
s ity  for all, if we are  a im ing  to 
m ain ta in  a  sufficient and well- 
organized population. Education  is 
the only th ing  th a t  will help our 
people, socially, economically, and 
physically. “N a tu ra l  resources 
can w ait ,” concluded Mr. Larkin , 
“b u t w e m u s t  rem em ber hum an 
resources can not,”

If  Alice w ere a  “D ay” instead 
of a “K n ig h t” ?

If  George w ere a “Woman and 
not a “M ann” ?

If  Ruby w ere a “H ook” and not 
a “B a te s” ?

If  Annie B e rth a  were a  “Moun
ta in ” and not a “Hill” ?

If  Lucy w ere a  “Blackhead” and 
not a “W hitehead” ?

If  Della w ere a' “P a r k e r ” and 
n o t a  “Miller” ?

If  Willie w ere a “Bicycle” and 
not a “C a rr” ?

If  E s th e r  v/aro a “Knife” and 
not a  “F a u lk ” ?

If  Delores w ere a “Cadillac” and 
not a  “H udson” ?

If  Hazel w ere a  “C herry” and 
not a “B e rry ” ?

If  Jim m ie w ere a “Rider” and 
not a  “W a lk e r” ?

If  V elm a w ere  a “Ceiling” and 
not a  “W all” ?

If  L u th e r  w ere a  “Galloper” and 
not a  “T ro t te r” ?

If  M ertha  wei'e a “B andage” and 
not a  “G ause” ?

If  B ettie  w ere  a  “P eace” and 
not a  “Q uarre l” ?

If  Thelm a w ere a  “P-38” and 
not a “B a lm er” ?

If  M a rg a re t  w ere a “Softie” and 
not a “H a r ty ” ?

If  Bernice were a  “Brickhouse” 
and no t a  “Woodhouce” ?

If E lizabeth  w ere a “Biglowe” 
and not a “L it t le john” ?

Decication Ccrner
Velma W illiams dedicates to 

Willie Lam b “To the End of 
T im e.”

R obert Poole to A lber ta  James 
“W hy Did You Do I t ? ” and “My 
G rea tes t  M is take .”

W iley N eal to S. T. C. ’’Long 
Gone.”

B e tty  R aynor to T hom as Hicks 
“I Love 'rou  Qo Much I t  Hurt-'..” 

F rances  Powell to R ichard  Hol
ley “I ’ll A lways Be in Love With 
You.”

T la rga re t  H a r ty  to E rn e s t  Pitts 
“My H e a r t  Belongs to You.” 

Jam es W ilkes to A lberta  James 
“I Love You, Yes I  Do.”

S terling  P e r ry  to Bessie Rogers 
“Alw ays.”

Aggie A lston to a  city admirer 
“My H e a r t  Belongs to You.” 

Riley M ackey to  A. P. M. “I 
Don’t  Care Who Knows.”

Mildred Stephenson to  Paul 
P ruden  “’Long A bout Midnight.” 

Wiley N eal to Delores Hudson 
“A  Gold Mine in the  Sky.”

— R osita  H odge ’51


