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I have just 'read a most able “artivle<in the .

November Mercury.' by Dr. Chase, ‘former presis - i Ris- ohse. than’ 45 Cenas o 4} b
et of tho University of North-Garolina, 4nd s~ pil with an & pradingr T daeaii ity oL
review of an article in & magazine by-Edgar W-. ‘35 what North Gutol o sohoa g riies o8
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Knight of the Univérsity faculty. - ‘Those scholar-
ly gentlemen were.dealing with edueational prob-
Jems, but. chiefly with those of “the. colleges and.
universities.. They:are: eomforﬁw in that I-am
convineed that.these articles of mine are.as perti-
nent to the broader field: of public .school educa-
tion as theirs to the higher realms. If the larger
magazines can afford to publish theém; then, I
conclude, The State’s Voice is justified in-giving,
gpace to these cogitations. . I ‘commend particu-
larly to the attention -of all thinking citizens of
the state Dr. Chase’s article;< -~ -~ - '

I devoted.the last article chiefly-to-the impor-
tance of having teachers of "high native intelli-
gence, saying in effect that.no.amount or kind of
training for teaching can take the place of origi-
nal brains. . -

An Example of the Effectiveness
of Native Talent,

Here is an example, In 1881 or 1882 the
greatest break in former methods of teaching
English grammar that was-ever made in the state
was made by the adoption of Reed and Kellogg’s
grammars, which emphasized the analysis of sen-
tences instead of the rote parsing of words, a la
Smith for example. A system of diagramming
was thereby introduced. -My teacher that winter
had never seen anything like the Reed and Kel-
logg system before. >Though 1 was only twelve I
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viously, had*been to-school hardly more

months herself.” Vet she taught that book as suc-

cessfully as any college graduate could have done.
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_ ¢learly had no intelligent treatment. ~ No-method
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discover-his ‘mentalityto fit' means to-the end
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expenditure for-

1mmﬁ0meabu:£n$ ard way and

bo-eoer burde the state in years
to tome. - And I guarantee that he can learn, if
not by ‘means of one medium by another. - When
I was helping that’ Georgia boy: see day-light in
grammar, I-had the-uanderstanding pupils assist-
ing-the less understanding at the boards;” My task
for the time was to save the ufterly blank mind.
That eleven-yesar old boy, entering’ the first grade,
taught i the~educational: gourses ‘would. redeem
the situation. ¥t-takes native-ability, an under-

-standing mind; to resch such-eases,; .

The Second--Reason for the Existerice of
- Lower-Grade Intellects in the -

. . 'Teaching'Force. E

. I.showed last issue that the chief reason for
the existence of low-or lower-grade intellects in_
the teaching force as comparéd with earlier days
was the draft of the profession, industry, office-
work, public work, ete., upon the-material of first
rank, - The second. reason is that there is no real
test for certifieation upon a proper basis. As Dr.
Chase, in the article referred’ to, lamented the'
Ph.- D. eraze,

red-tape route to the-teacher’s job. -

Jias, . Yt anybody who knows. anything at all
about . the 20th _century . schools knows that
cheating was mever more Tampant, and ~that

She was simply a woman of the highest-grade in- “grades are; in too many cases, 1o assurance at all

tellect, and needed nobody to show her how to -
teach a book written in plain English, and in
that four-month term I learned in a large meas-
ure what English grammar "I know. As said
previously, the teacher of A-1 native mentality
understands. And that is the first requisite in
teachl_ng anything. It is possible for an under-
standing teacher to discover and remove the bar-
rier in the understanding of a pupil.
In a Georgia school the son of the mayor of
the town was studying, not the Higher Lessons
1 had studied as a child, but as a fifteen-year old
youth he was studying the Grade Lessons, - He
was good in arithmetic. I therefore knew he had
seasoning power. But that boy could not, after
I know not how many years studying English
bofpre I came, name the subject or predicate of
a simple senterice to save *his life. I -had ex-
plained possibly a dozen times, but kept on pre-
senting the matter in new lights. One day I was
sitting with him at his desk, He seemed no nearer
able to discriminate between the ' functions -of
words than in the beginning. But all at once he
saw the light and looked up in astonishment and
tjn}d: “Why it’s like arithmetic; it has sense in
1t.” The job was done, Grammar was no more
trouble to him. = All the prior teaching had meant
nothing to him, and now he didn’t need any more
teaching to count. - The removing of the barrier
to his understanding was the one. task of the

- apparent

‘of scholarship ' standing, and certainly none of
There is no real test of ..eha‘_racfer, and adapta-
bility to school work, and a teacher who has no
a holy task. It calls fg'r".-"the best in the best.

North Carolina,_should ‘provide some means of
‘moral (I -do not say immoral) from the strong
mentalities and'gh;efr&oi_al'_' candidates for positions
As -suggested Tnst ‘iséde, W jme has taught
fruits. - But one  does: mot have to wait for a
~winesap apple tree to bear fruit-to. know that it
ehardist, or even this writer, can identify a wine-
sap tree yards away from it almost any time of
ly never given a serious thought to any-
‘thing and whose ambition is to have a big time 18
That type of candidate bears the marks as
deeply imprinted béfore he. or. she enters the
‘But -if one .of that type hék been -inadvertently
taught a year; her true character.should mani-
fest itself. -And the interest of the children out-

character.

character is a menace to the state. Teaching 18
sifting. out the intellectully fesble and' the un--
in the schools. el

for a year or-two, it is -poséi&'e_.%’d judge by the
is a winesap, nor a crab. - An. experienced or-
year. : A young. man or young Womidn ‘who has
almost assuredly a'crab..

_school room as after a yéa¥'or two of ‘teaching.
‘employed, there will be no excuse after ‘she has
weighs a- hundred-fold that of the teacher as .a

teacher, :« teacher. It should be- emphatically impressed
“He Can't Learn.” -upon sl school people that-the schools are for the
A fow b fore thie tecmitien. T.aaw a 187 eduegtion of the children, and ngf lor men &1
ours before thig %ﬁﬁ“: oA &.17% 3 women called teachers to make 2 living in; . -

year old boy loafing in'h Bumn: drug store. I
aked if he didn’t go to 2

When asked why, he stated that he didn’t start
to school till he was eleven and that the teachers
hﬁ‘fe told him he cannot learn and that he might
quit if he wished to.” He had quit, evidently con-
vinced that he cannot learn, Yet the boy mani-
festly has good sense, and he seemed, too candid
to be lying about what has happened. I do not
even know whether it was in a Dunn school.  But .
if it huppened at all,"it was'a tragedy. He may
be “thing-minded” but that 36 no reason why he
shouldn’t be taught, while the chief attention is -
being given, possibly, to those who- will learn ni-
dt?ll' almost ‘any ciiﬁix_msta'ﬁm.wﬂ?w of real
intelligence éhoglld' account it ggmtu

school. He replied, No. " -

Ovwer-Profeéssionalizing the Teachers.

© Dr. Chase,

scores the attitude
faculties. They lose sight of
to instruct undergraduates in su
seldom requires any &
a yiew to ni%:shng ‘a” réputation”for -
‘ameng their owh OV ©

of the Ph. D’s. in the eollege
the task at hand—
jeet matter that

scholarly studies, and, with
ves

ook, which o
_those who_ kEpw
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so North Carolina may lament the -

- Take so many courses of this and that and you
ma feach.. Remain.on‘the job so-long and your
" physical geographies and"ifi thé general science

oks taught in the high schools; or those books™ -

" ‘abebrbed”in“due Inindred years prior to 10304 -
in the article referred toapove, ; : :

ummer school. courses-have heen doing-so with 8 -
view to making fhemaelvea better; teathers, hut *

Wi‘h B T o B e S e T ~m\]m
- with a view ‘to promotion, or ‘at least sueh . 3
iden T got during the fush times. - As remarked
earlier, I have attended sty one spmmer school -
for-teachers. ©. Then 1 found men and- women on -
there who would much-bester have been learning =
something to teach than driving eheadin a course
reputedly intended to make them:better feachors.
. Again, I'say with emphasis, no man or Woman
can teach what he or she does not know. I am’
going to tell you here what I discovered with < -
- respect to a group of about thirty principsls and =
high  school teachers” including one mmiversity
professor, who boarded at the old hotel in Chapel - -
Hillaw 1088, 27 20 S M ;
If there is a mattér of universal concern it is
that of climate.” And eclimate depends upon the
power of water to .absorb heat and hold- it“in
latent form and then’to release it. I may say
positively that it is impossible to-understand the
- changes-of climite at all without a knowledge of .
this “property of water. - Yet it incidentally de-
veloped in that-hotel group that not one of those
_prineipals or high school teachers understood
- that physieal characteristic of water.” In fact, T
had to get the backing of Prof. A, H. Patterson,
professor of physics at that time, in order to con-
vince any-of the group that a given weight of ice
‘had several ‘times' as’ much cooling ‘effect as the
same. weight of ice«cold” water.. “One, principal -
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were not deserving a 'place in- the _sehools, - I
Jearned all ‘about the matter; from Maury’s physi-
‘cal geography. in the. winter. of 1885 and 1886

" and have understood it from that.day to this. Yet
here wias a bunch of professional teachers who,

« every ome of them, had had apparently a much -
better chance .to' get a real knowledge of such
things who knew ‘mot -the first basic ~principle of
latent heat, and therefore nothing of the basis of
climatie changes. . The -last one of. the bunch, L
am quite sure, would have hooted at the idea of
“wasting time” in school teaching, Latin . or
Greek.  But I have often wondered what they
did know. I had been to school.years less than
any college graduate among them, and just about
all of them. were college graduates; yet I.knew
Latin and Greek, had studied all the higher
-mathematics taught in the state forty-five years

and also knew something about the orde.g

phenomena of nature: ‘What they knew. to feach -
would, apparently, have been hard to diseover;
yet they were driving ahead for further advance-
ment in the theory and art:of téaching. Of gourse
this was only:one: reed shaking in the wind, but:
its pointing was 8o’ positive that. the direction of
the wind~ could searcely be questioned. . -

I want the time to return when North-€arolina
teachers must know’ things from the ground up.

- Do you recall the interview with a county super-
intondent who deplored the urbanization-of the
‘country schiools; saying that there:were large beys
‘and ‘girls in-the conntry schools of his county who
could not name three of the native trees of their
commmunity?; Isn’t such a-state of affairs a poor

sthin the last four-
§:than al} the schools

"teen - year

Tsn't’ it anothér- commentary when you can. ask
‘the average school boy ‘of ten to fifteen what a
fourth of 2 1-9 is and- find he cannot tell you'? :

.- But let’s, lay part of the blame on. the text
Jbooks of the.Jast twenty years. Some of them
have been as unteachable as any that could be = -
iside. - There was that set of readers of the war -
¥ar, pe iod that was based, ._-‘PE.’mﬂl’. 2
Wic notion. I recall a clase of children
yid Mt Jearned to read laboring ‘over the




